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ARGUMENT

The volume, which includes the first two numbers of the magazine, contains
a part of the scientific woks/studies presented at the three international events
that were initiated and organized by the Department for Teachers’ Education
within “George Enescu” University of Art from lasi through the Center of
Intercultural Studies and Researches during the year 2010, with the occasion of
celebrating 150 years of modern artistic education in Iasi. In this way, between
12 - 14™ of April 2010 took place the Workshop and the Scientific
Communication Session with international participation Artistic tools in
education. Within this frame were featured studies that aimed the following
areas: Instruments and artistic mediation in the problematic of intercultural
education, Creativity and development in didactical carrier through artistic
activities, Interdisciplinary approach in artistic education, psychosocial
implication of the education through art.

Then, between 23" -24™ of October 2010 took place the National symposium
with international participation Romanian artistic education-European
artistic education 1860-2010. Within this context, the propositions of the
present symposium enrolled on the line of knowledge development of the way
how the arts can participate at the elaboration of the educational strategies
within different environments, valorizing the traditions and the perspectives The
symposium has a thematic that covers different directions of research regarding
the artistic education domain or the domains connected to it, with a special
impact on the development of the European and Romanian education. The
scientific presentations/lectures within the sections were in the following
domains: Music, Theatre, Fine Arts, Education /Department for Teachers
Education.

The organizing on 28" of November 2010 of the International Conference
with the theme Cultural, educational and artistic cooperation and dialog in
multiethnic spaces: Traditions and Perspectives aimed to be an opportunity
for an interdisciplinary and intercultural approach open to the pedagogic,
psychological, sociologic and educational politics analysis within the domain of
intercultural education through the same artistic-educational domains, taking
into account: the Development of intercultural dimension within the culture and
education domains: Education in the spirit of human rights, the reform of



educational system, the protecting and valorization of the cultural patrimony, the
intercultural education of youth, practical examples of applying the intercultural
perspective within the aimed domains as well as the cooperation between
authorities and the civil society.

The declared goal was and it is to stimulate the production of scientific
knowledge in the field of artistic education and to develop the community of
educational practice and research in artistic domain, as in this domain, in
Romania, does not exists these kind of publications. In this way, we consider to
be important the opinion of a specialist in the musical education domain — Mag.
(FH) Mmag. Professor Regina Himmelbauer, from Joseph Haydn Konservatorium
des Landes Burgenland, Eisenstadt, Austria: “Experience shows that children
(respectively their parents) mainly chose recorder, guitar or piano as their
instrument, although there is already a suitable type of any kind of instrument
for children. The *“Music Workshop” course from The “Joseph Haydn”
Conservatoire offers to a group of children (of about 6 years old) the opportunity
to experiment six different instruments and even to present their discoveries in
concerts. Pedagogic music students guide them through the fascinating world of
sounds...”.

The interest manifested by the specialists/professionals from our country
and from Europe (Austria, Denmark, Republic of Moldavia, Greece) toward
these initiatives is conclusive through the communications that were presented.

Editorial staff



PART I

ARTISTIC TOOLS IN EDUCATION

1. EDUCATION FOR ART OR EDUCATION VIA
ART / AESTHETIC LEARNING

Associate professor PhD.Bgrge Pugholm,
VIA University College, Viborg, Denmark

Abstract

The presentation is about art and the aesthetic cognition. Art is not an aim in it self,
but children and young people must in their upbringing and education meet the artistic
activity form. The aesthetic process will be examined from impression to expression, where
analysis, communication and technology are tools in this process. Animation films produced
during the international module "animation as a learning tool" will also be included in the
presentation. There will also be shown pictures where art and philosophy are closely linked.
Questions in these categories will come up:

» Metaphysical questions: The questions that Exceed our natural world: Does God and angels
exist? Is there a life after death ...

o Ethical issues: How should we treat each other, animals, nature? Revenge or
forgiveness?.....

« Existential questions: Who am 1? And how do I understand myself, my surroundings and
other people?

The workshop is based on different Danish artistic works. These works are processed and
formed into an independent expression.

Keywords: education for art, education in art, aesthetic learning

Introduction

The media offers many suggestions for how life should and could be. If we
just had this or that product or lifestyle, life would be good until the next
artificial needs arise. The many different interpretations of life help to create a
volatile, inconsistent and worthless world. Advertising industry seeking to
influence us to ever new values and norms through materialise of spiritual
values. We live in a modern era where everything is for sale. There is no answer
to what is true / false or right / wrong. Knowledge and skills are today along
with ethics and morality more context and relations linked than before. In this
land of opportunity, it is crucial that individuals find themselves a personal
platform from which we can take the many inevitable choices. Being a
subjective interpretation in comparison to himself and his surroundings, is
central to our modern world in order not to be lost. We have, in other words, a
plethora of options, which give a great degree of freedom, but if the choices are
not our own, then there is a constant danger of inferiority and anxiety. In this
dilemma is the aesthetic awareness is central.



The aesthetic is based precisely on the individual and the subjective
experience and sensed it is causing a sensation in and that could give them a
personal impression anchored expression. Here is the narrative and the narrative
that takes its form expression important. It is through these personal stories and
narratives that we express and create ourselves and our connection to the social
world. Communication, the common and collective in these stories related to the
individual aspects. Put it in another way, you can say, that it is almost
impossible to create a work without having you to appear in the product you
have created. Danish, music, drama workshop, movement, art and animation
courses, are all expression subjects where you have to use the "language™ and
thus show your spots on the impression. Every culture has always reflected its
roots in the reality we live in.

Throughout history people have tried to describe and interpret this reality
through physical and artistic expression. This term we meet in literature, music,
theatre, media, visual arts, games and plays. It is therefore natural for the culture
and learning activity subjects to look at the artistic and cultural expression as
ways to acquire the various professional, technical skills and concerns. The
meeting with these cultural forms hopefully energize ones own experimentation
and expression, as established and maintained contact with life's themes. These
terms help you to renew culture, as your expression is part of the cultural
community, and accordingly provides the basis for interpretations of
experiencing your expression. The courses are therefore all based on the
assumption that you're effective, active and creative. Your understanding and
awareness of subjects is based substantially on your own practice and
experience.

The artistic approach and aesthetic awareness is important to consider in the
socialization and the formation of one's personal skills and very much in our
children and young people's upbringing. Through artistic work should be
merged and expressed feelings, thoughts, ideas and fantasies about how the
world is put together and how to relate to it. A narrative or story is not a retelling
of what happened, but it is a construction of what has happened. When a child or
adult is creating in a learning process, knowledge and skills turn into personal
knowledge and experience. This is the core personal and useful tool in a world
where truths are far more than previously tied to individual choice.
Identification of the aesthetic

The word aesthetics has in recent years been a trend in which everything is
pack in an aesthetic wrapping purchases will be more experience-oriented.
Consumers will now have experiences and stories related to their products. Just
think of the different meanings and stories, we understand and constructs when
we buy eggs, industry eggs, free living eggs, ecologic or just land egg.
Any weekly magazines with a little self-respecting has some aesthetic pages.
The concept is used in countless variations and relationships in different media.
Aesthetics are in such media associated with the "good" taste and the "right"



fashion. The perception of the aesthetic as the exterior, the beautiful and tasteful
thus often us to what is worthless, and for sales just now. The aesthetic in this
context is easily the popular that please most people. Obviously, this
significance of aesthetics is not helpful either in an educational or artistic
context.

P.H., a Danish philosophy and designer wrought a little poem, here he
focused on the difference between taste and quality. He writes: "The good taste
is the opposite of quality and it's the enemy of art. Like the right opinions is the
enemy of thought." Should we use the aesthetic in relation to education and
upbringing, it is necessary to explore the qualities that may be in the aesthetic.
The aesthetic has, when it is associated with education and upbringing, its own
names with different meanings and weightings of the aesthetic: the practical —
musical aspect, artistic or art experiences and form expression activities. There
Is, in other words, always been talking about activity, tools, methods that
support the child's sensory and emotional experience at both impression as
expression.

Aesthetics are encyclopaedias and dictionaries, the "doctrine of the beautiful
in art and nature." Aesthetics as a concept can be traced back to antic Greece,
where the word meant sensing, feeling and sense of something seen. It is the
sensual and emotional recognizing that has stood as a counterweight to the sense
and sense terms, however. The aesthetic awareness form becomes one approach
among other approaches to understand its relationship to reality, where the
aesthetic is opposed to the mathematical - logical themes. The aesthetic
expression is thus a particular kind of subjectivity, which also includes an
objective analysis of reality. The aesthetic enterprise visibility and is showing
the essentials of lives and the cultural contexts, that we are all a part of. The
aesthetic and cultural expression is thereby also helping us to show in which
direction we as human being are going and what humanity is.
The powerful and the ugly, the strengthening of our senses that fascinates us,
can also be described as belonging to the aesthetic. In this fascination form, in
which the content and the subjective experience is analyzed, supported and
materialize in an intentional form, we are also talking about an aesthetic
expression.

The world can be viewed from several angles.

The pure reason — the pure form if we view the world from a rational
perspective, the world objectively size that can be measured and weighed, and
which may be the subject convictions in truth / false category. This thinking is
working with a forward-looking growth and development, and in the mane of
positivism takes patent on the draft project plan and set goals for our lives. We
see this sense of culture throughout our society, which takes decisions, whether
it comes to economy, law or teaching effects. This is certainly very fortunate
and necessary, for whom would drive over a bridge if the bridge was built on
emotions and feelings. More than anything we do live in a cultural sense. Sense



in terms of scientific, technological and economic rationality has become
increasingly developed, refined, fragmented and spread.

Since the Renaissance in 1500 century was emerging capitalism, which
emerged new forms of production and hence higher profits from merchants and
craftsmen, coupled with humanism. In this fusion of capitalism and humanism,
the individual perceived as independent traders and as a full human being, which
could put questions to reality. Man came in the centre of life and humanism
appears. Human reality was no longer governed by God, as in the Middle Ages,
where any form of social mobility was banned. The science and art has in the
beginning of the Renaissance the same starting point: the observation and
description of the existing reality. This makes the man free in relation to God.
Art and science are here working together, best illustrated in the present time,
through Leonardo da Vinci s works. Scientists were to join with capitalism and
developed in conjunction with the technology. Through faith in the
mathematical, logical rationality as a fundamental phenomenon for both natural
and human sense the science kills ethics and aesthetics's acknowledgment forms
and places itself as a centralized self-organizing knowledge system. This has
caused that common sense has lost his mind, and reason has been reduced to
science, technological economic rationality, which takes a patent for a reality
description.

Renaissance humanity was an association of science, the ethical and the
aesthetic, that is an association of 3 elements: the truth, the good and the beauty.

Beauty

aest

We are, in other words, no more free, but instead of the church as power, we
now have the market forces and rational economic factor, that set up the flame
of our life’s. That led the aesthetic and ethical on a sideline and it is isolated
from the reality we are in. The art as critical interpretation of reality was first
seen at the end of the 1800,that together with the other social movements.
As mentioned, if we see the world just as a object and the mind is ruled by
reason the mind is too simple. Is that in relation to things you can talk about
instrumental action. Is it in connection to people, we call it strategic action. For
me, such a vision is too narrowing, because it totally lacks self-reflection, and let
out the aesthetic, practical reason and ethics in dealing with people.

Also within the aesthetic field in both art and education this thinking is too
rational and formal. Aesthetics and the arts were accused of being the external
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nature - a legalistic point of view, as the art critic Clive Bell has described as
"art form is important.” This vision of art is also typical of the art educational
direction "Erziehung zur Kunst" “education to art”, which broadly based on the
idea, that art can bring the primitive child up to a sufficient level, through the
acquisition of knowledge, professionalism , objectivity and culture. In this way
the child is only goal for the learning of technical devices. The material form
(Klafki) is a cover for this teaching form. This positivistic and formalistic view
of the mission aesthetic leaves the subjective, I-interpreter and reality perception
out. The perception has its roots in another cognition area namely science.
Science is about to get an overview, to form categories and abstractions, through
which one can master really reasoned answers in true / false categories.
The teaching practices are reflected in the learning process is bound up in both
objective technical knowledge as knowledge of the existing culture. This view
has an ideal of a pedagogy, where the experiment, studies and each child's
preoccupation not is seen.
The pure feeling — the expressive form

At the other end of the scale we find the direction educational reform
pedagogy. Here was the belief that the child through their own experiences and
through could handle the creative process. The child was seen as a biological
creature, that through different phases could be developed. Books like "All
children can draw" and "creativity and growth™ were Bibles in the educational
world. The culture the child lived in was not addressed, because it could provide
a model. This imitation or copying, it was said, would destroy the child's own
internal innate natural expression.

The teacher should provide a wide range of age-related materials, as a
material manager. Teacher would prefer not to advise on the content and form
level, but only let the child development through experiments with the material.
Although the key words for the teaching practices were: the child experiences,
the subjective and the natural inherent, the children just did what they could
create before. This experience-based, learning by doing pedagogy is also seen
by Susanne Langer, where aesthetic and art express the emotions. “Art is an
expression of emotions ",or in other words - materialize intuition and feeling.
Langer describes feelings as an irrational factor that can help to open and close
one's experiences in the world. Langer is interested in the moods and feelings,
an artist expresses through his work.

The pure release — the truth story

A third assumption is based on the aesthetics and art are emancipated (critical
liberating). This definition of the aesthetic is found in Herbert Marcuse. In
Marcuse work "The aesthetic dimension,” he employs in the arts in society. The
book is an attack on the fundamental Marxism that reduces the role of art to
reproduction of the existing production. In the book Marcuse makes up with the
idea, that art and aesthetic production is false consciousness. Marcuse combines
all the artistic presentations in a coherent whole. Marcuse says about art's role in
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humans, "the truth of art lies in its ability to break the monopoly of the
established reality to define what is real. During this break, which is the
aesthetic forms profits appear fanciful art world as the true reality."
In this statement, according to Marcuse, reality is shifting. If we use art, or are
active creating art, we open our eyes to new possibilities in life, because reality,
art and the actor is dialectical linked. Stone Clod Poulsen (DK) is in line with
Marcuse, but in its considerations of art and aesthetics's role much deeper: "The
art as critical opposition to it at any time incumbent, is one of the social forces
that are stimulating people's thinking and fantasies about the new, about what is
possible - but not yet existent. This may also be felt in the teaching of musical
and aesthetic activity. An education that only deals with means of expression
and materials - but is indifferent with respect to content - puts nothing on the
move " Therefore the pure form without content is just like an act with an empty
shell. Brecht has an anecdote that described content - form problem.

Form and substance

Mr Kelner considered a painting, which imagined a few items with very
arbitrary shape. He said: - For some artists, there is the same as the philosophers,
when they see the world. During the effort to shape the substance is lost. |
worked once with a gardener. He handed me a secateurs and begged me to cut a
tree. It was in a jar and was rented out for celebrations. So it should be the ball
around. | started immediately to cut excrescences, but how much I strained me,
it lasted a long time before | managed to get the ball shape. Once | had trimmed
the one side too much, a second time the other. Finally it turned into a ball, but it
was very small. The gardener said disappointed: - Well, it is a ball,but where are
the leaves?

The dialectical and culture historical school

As a further development of the emancipated framework, we must also
research the work of Hans-Jorg Hohr and Kristian Pedersen. Their opinion is
largely based on the culture - historical school. Vygotsky wrote in the years
from 1915 to 1922 a series of articles on art and psychology. In the book "The
Psychology of Art" Vygotsky protest against the match between sense and
reason, arguing that the sense is a rational nature. VVygotsky denies that art is
room for feelings,but he does not reject that the human feeling is in art.
Sentiments are tied to the real reality, and through the artistic expression they
becomes generalized sense and abstraheret.

About form Vygotsky writes, that art is not a simple matter of visual
perception and transformation of the percept signs and symbols. It is not a
matter of form alone, the form does not exist separately from the content, but the
form penetrate behind the content and acts as a cleansing of the content.
Through analysis the contents are grouped together at a higher and more general
level, so that the aesthetic expression describes the life phenomenon. Today, the
aesthetic is seen as a rational factor, which includes both assessments, emotions,
feelings and intuition for the experienced. Hohr defines aesthetics as man-made
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and intentional form. The word intentional hiding a cultural and formal analysis
of the perception, the experienced and hence the perceped object. It is in this
area, that experience integrates both the subjective as the objective perspective.

It is important that the aesthetic work is based on a content in the way of an
experience-related (impressive) factor. Experience is subjective and includes a
sense of the experienced and it has the fascination nature - but it need not be
irrational, as it is a result of an awareness pre symbolic form and socialization of
which belong to a cultural category. Is the experience coupled with analysis and
a formal working of the impression it brings up learning skills and knowledge
that are meaningful. Vygotsky says that the aesthetic act is not a simple matter
of translating perception sign representational character. Any works, whether it
IS an artist's work or a child's property exists for itself. Cultural expressions
created in light of cultural expression in our current reality. When a work is
created, it is part of an interdependence with other works, in a system of
common references. It is therefore extremely important that, the cultural
expression exists in children's lives and education, and which conditions and
opportunity the child has for choices. Children's habitus and cultural capital is
crucial to how the child could be part of the life's various arenas.
Kristian Pedersen has in the model made this socialization process in the field
between the individual and the common cultural aspect, between the individual
and the society dimension - between the internal and external aspect, and
between the historical and future dimension.
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The model reflects the ideal training and socialization, the aesthetic
dimension can contribute. Model's basic structure leads me to Klafskis
kategoriale concept formation, but it also gives a picture of the options and
references to what a socialization is . Can we now say something sensible about
aesthetics and arts. Above, | have tried to provide different views of the
aesthetic. All views are visible in the aesthetic discussion today. It is therefore
my hope that | have resolved some key concepts, so the conversation on the
development of the aesthetic education of children may be more precise. Of
course there are areas | have not taken, since this is only an introduction to the
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aesthetic concepts. | will now try to sum up on how the aesthetic can be liable
for pedagogy.

Through the artistic and aesthetic work, and work with the representative
symbolism (such as image, text, drama, music), your child have a recognition of
the empirical world structure, while an awareness of subjective emotions and
cultural anchorages, which are attached to the sensory framework. The aesthetic
learned goes here in two directions. Through this process of interaction between
the subjective (child/ artist) and the objective (world/ really) there will be a
sensory examination of the facts about the reality in reality and reality. In this
creative process, there is a convergence of information, aesthetic solutions,
cultural signs and symbols, and ethical considerations. Like any other language
art is learned through the use, imitation and identifying the substantive content
to the given situation and context. To get progression in the regular expression
and thereby deepening understanding of humanity, it is important to have
injected new energy. This can be done through meeting the art. Artists have
always described the world and the relations in the world through difference
human existence themes. The common themes of human existence is also what
children, young people and adults should work with, and these are the same
issues as what you find in art. Summery, and very strongly the aesthetic
activities can be formulated as: The aesthetic act always works with practical
life situations. Its goal is through sensory studies and analysis of reality to make
contact with life's themes. Through the aesthetic techniques to translate and to
symbolize this study to a representative and deliberate form expression. In such
a process reflecting the aesthetic act about how life is - and especially how it
should be.

Aesthetic activities

The above-mentioned merging of aesthetics is at a practical level used as a
analysis-, didactic and evaluation tool. Activities are closely related and express
the skills a child / student can develop through the aesthetic and artistic
work.Activities  and resulting  competencies are as  follows:
-The experience activity (the impressive)

-The analytical activity

-The expression registered activity (the expressive)

-The skills (technical and material)

- Communication activities

The creative aesthetic impression and expression can be illustrated as follows:

Reality structure Perception structure Representative structure
objects Observe

See Listen

hear

smell experience

taste

touch media

relations Culture

Culture expressions bagage
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Sanse - strukiur Perception - strukiur Repreesentation - struktur

Tegn og symboler

In the model is used an image from art. By switching brushes with a
musical instrument, a role, camera or a computer, all cultural expressions can be
involved. In a short form | will put it as this: an aesthetic activity begins (and
should end) with an experience of external / internal character that is expressed
through a craft and technique (aesthetic, form / content) process, based on an
analysis and reflection of the experienced before, in and under the creation, sat
in relation to communication and cultural roots and position.Applying the
concept of activity can lead you to the thoughts and theory of Vygotsky. Man
develops theory through a dialectic, and that human psychological development
Is based under the cultural and historical conditions, we are living in. Culture is
not limited to the exterior, but is internalized in humans. Man is culture. Human
beings can, through the restore activity and its understanding of the cultural
baggage also transform himself and develop culture. Being active is also
linguistically a beautiful phrase that emphasizes the action aspect, not just the
thought and mind structures. There is, in other words, not created pictures, arts
and other expressions, if the hands remain in your pocket.

End

The aesthetic has only the opportunities that exist in social areas. The
aesthetic and the aesthetic form is all about recognizing the sensory approach to
reality, and especially about being able to express it in a form that transcends the
verbal linguistic field. Through analysis, practical and condensation of content
issues and the desired shape-related processing, there is an overrun of everyday
experience, which provides new knowledge. Should it succeed, we adults must
take the responsibility of creating the opportunity for child’s development, so
the reality can be experienced and recognized in such a rich and nuanced way as
possible.
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It is therefore important that the child will have the opportunity to express
his awareness content, his thoughts and feelings in order to maintain contact
with the themes of life, the culture and the symbol systems, the child is a part.
This created a foundation and a platform for the child's vision and self-
construction, which not only builds on what is most worthwhile. The aesthetic
approach to reality, thus exceeding the purely rational approach and includes
ethics. The aesthetic awareness comes not by itself only through clinch and
entanglement in life it can change.

More about the 5 aesthetic activity forms
1. The experience-related activities (the impressive)

It is important that the priority programs just reflects work is based on
experience factors. The experience is always in the cultural and social realities.
This experience is both objective as subjective, which includes the feeling of
experiencing, fascination character and cultural internalized. Is the experience
coupled with analysis of the experienced, these are lessons learned. By
experience the basis for the expression regulatory action is made possible that
the child's symbolisering based on a personal relationship to the objective sense
just reality.

The experience dimension is also present during the creative work, by
deciding on all the picture surface and opens to offer during the manufacturing
process. The correlation established between the work and the building is
associated with many choices and opt. The product would also prefer to join to
be an experience for both the creative and for the respect of the work in the
cultural community.
2.The expression registered activity (the expressive).

If the result of the experience is put into a symbol (the picture), the
expression remains a recognition of the unconscious and invisible level. By the
language in the form language of a cultural community, through the various
design (isms) and the bride is to visualize the relationship individual -
community. This company has previously mentioned personal and bear greatly
influenced by one's habitués, or educated to deal with a topic / theme.
3.The analyticaly activity.

This activity has already been highlighted in previous sections, but the
summary can be said that the analysis is contained in both the experienced
during work and in relation to the assessment of the finished product. The
analysis and reflection is essential if the learning process should lead to new
experiences and actions. Experience occurs when something unknown in the
same nature, here also the traditional culture of one's attitudes and preferences,
manifests itself, and you try to interpret it. When the self-interpretation
previously lived in, no longer meets and will be replaced by a new, there has
been a qualitative leap with new experience and knowledge. The model is the
person perciperet a tree. The person has a form of a tree in the brain. This form
has been developed through experience with trees from the cultural reality. The
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meeting between this table and the real tree analysis and the difference is
scanned, then the form of the tree expanded.
4. The technical/craft activity.

Within the practical musical and aesthetic field here has always been a
discussion on the priority of process or product. It should be clear that they are
interdependent. Here craft is to find the best technical solution in relation to the
desired expression. Here teachers should guide the child in order to jointly find
the best solutions. For instance, it is difficult to express a sunset in the clay. The
craft is the method and the personal expressions the goal. The aesthetic product
is the result of the learning process, a type of assessment of the process in which
the child in a dialogue with an adult can perform. The product is returned as
communication means and it is the only thing an observer can relate to.
This phrase worthy of the product is natural, because today children are more
part of a communications system. Included children's products in an efficient
communications with other, it must be in order. In the sense that the child should
be able to vouch for it because it is through the aesthetic product, both the child
and the viewer comes close to the experience. Also for the child's self-esteem
and self continued courage and desire to express themselves and participate in
the communicative community is the product key. Work must be valid. A work
not created out of nothing and everything is not just (-) valid.

5. Communication activities.

Cultural expressions are designed to communicate with, to communicate
with, so it is also important that children form expressions are used to this: This
can happen in everyday when you go into a dialogue with the child about its
expression or through performances, demonstrations or exhibitions at the school,
the institution and the wider community. Children experiencing honor an active
participation in culture, which medskaber of culture. This is to take the
children's statements seriously and valid. It gives them the courage to come
forward with personal expressions and statements about the social reality, we are
all complex in.
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2. INSTRUMENTENKARUSSELL (CAROUSEL OF
INSTRUMENTS) — THE MISSING LINK BETWEEN EARLY
CHILDHOOD MUSIC EDUCATION AND INSTRUMENTAL

MUSIC TRAINING

Mag. (FH) MMag. Professor Regina Himmelbauer,
Joseph Haydn Conservatoire, Austria

Abstract

Summing up, a form of Instrumentaler Orientierungsunterricht (*“‘instrumental
orientation class™, as it was called by Franz-Michael Deimling when he founded this course
at the music school P16n in 1983) or Instrumentenkarussell (*‘carousel of instruments™, which
seems to be the more common name nowadays) is indeed the missing link between early
childhood music education and instrumental music training. A look at the internet shows that
more and more music schools in the German-speaking countries are offering related courses,
but this growing demand is not yet reflected in the curricula of future instrumental teachers.
Therefore a survey about the various forms of these courses, their claims and standards, their
impact on children’s future music training would be helpful. A variety of further teaching aids
with distinct aims should reflect those differentiated needs; the teachers who practice these
concepts should be encouraged to publish their ideas, experiences, and materials. And last
but not least, these courses should be established as part of musical training in the important
first phase of music education.

Keywords: music education, instrumental music training, instrumentenkarussell

Bassoon, trombone, horn, violoncello, or even double bass — these are not
the instruments you expect six-year-old children to start their instrumental
careers with. Experience shows that they tend to choose the instruments they
have experienced so far in kindergarten or primary school: It’s usually the guitar
or the recorder which accompanies their first musical expressions outside the
family. Or the parents guide their children to those instruments which are
available at home (piano) or cheap (again, the recorder).

During the last few decades, instruments suitable for children have been
developed in nearly every family of instruments. This can be accomplished
either by reducing the size or adjusting the mechanism for the children’s hands,
or by returning to less mechanised predecessors, like using a chalumeau instead
of a clarinet. These premises provide the opportunity to work with instruments
like those mentioned above without fear that the children might not be able to
handle them for physical reasons, therefore risking frustration or even somatic
pain.

It is undisputed that intrinsic motivation is an unalterable condition sine
qua non for starting to learn an instrument. But in order to decide which
instrument to learn, one needs information on and better experience with diverse
musical objects. Therefore, about thirty years ago German music pedagogues
developed the idea of an Instrumentenkarussell (“carousel of instruments™).
These mainly one-year courses offer children the opportunity to get acquainted
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with up to nine instruments, one after another. Additionally, the children get to
know elementary music terminology and to understand basic musical symbols
like writing notes, combining patterns, and reading and executing basic rhythms.
In the meantime, various methodological concepts were formed, e.g.
distinctions in the use of the instruments or in the manners of including music
theory. Surprisingly, one can count the handbooks published so far on one hand,
although the idea has already found wide acceptance in both public and private
music schools: in Vienna such a course was initiated at the beginning of the
school year 2008/09. The reason might be found in the flexibility of the concept
itself: Showing honest interest in the child’s imagination, fantasy, and previous
general music knowledge means constantly improvising on the most basic
pedagogical ideas — a “carousel” in its wider meaning.
Nevertheless, some cornerstones remain:
- acceptance of offering or being offered a way of exploring the “soul” of an
instrument, but not only following the first steps of a regular instrumental tuition
in the sense of an instrumental apprenticeship;
- identification with and commitment to cooperation by all participating
teachers, including the development of a detailed work plan;
- group tuition in age-homogenous settings of usually between 3 and 5 children;
- proper infrastructure, including instruments, size and numbers of rooms, and
additional equipment.

The implicit and explicit aims of a “carousel of instruments” can vary. Thus
some implementations already switch instruments after two or three lessons,
while others try to provide a deeper insight into fewer instruments, therefore
switching only after four to six lessons. Music theory might be included in one
teaching unit; this needs a detailed theory course plan to assure a “harmonious”
continuity when changing to another teacher. Other concepts involve a
beginning stage to the lesson during which all the groups sing or dance together
and take a playful approach to music theory.

The Joseph Haydn Conservatoire of the Province of Burgenland qualifies
future instrumental teachers. Due to the changing job profile for music school
pedagogues, the master class system of the nineteenth century is losing ground
and giving way to much wider fields of activity as the curriculum experiences
ongoing changes. Therefore, three years ago Mag. Prof. Nikola Mach and |
introduced a course called Musikwerkstatt (“music workshop”) which is based
on the idea of a “carousel of instruments”. Existing concepts were studied; yet
we had to find our own way because of the specific situation at our institution:
Students should be widely included in the teaching process; therefore they first
had to be introduced to basic skills of group teaching, which they quite often
lack. Also the idea of “carving out the soul” of an instrument nearly always
surprises them. This adventure into the player’s own instrument, which they
believe they know profoundly after having played it for so many years, is the
preliminary journey they have to undertake. The next step is to find a way to
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transfer this understanding to children, a task for which the teachers find little
support in pedagogical and/or music literature. In deed, quite often their own
teachers also frankly admit to not being able to contribute adequate suggestions.
This is usually the “hot stage” of the project, as we supervise teachers getting to
know the names and instruments of the participating students only shortly before
starting the course.

The formation of Musikwerkstatt in detail:

- twelve children around six years old

- six practice teachers and one supervising teacher

- six instruments, depending on the skills of the students; in academic year

2009/10: fall term —flute/recorder, guitar, and violin; spring term -

clarinet, horn, and piano)

- one cycle consists of four lessons and a concluding concert
The structure of one fifty-minute lesson usually consists of:

- 5% Song or dance (one or two for each cycle) (whole group)

- 10°: Music theory (whole group)

30“: Instrumental training in smaller groups (four children per group)
5. Goodbye (whole group)

Every fifth meeting is a concert, which turned out to be an important part of
the concept. This concert draws together and concludes the experiences of the
previous weeks. It is usually well attended; parents and grandparents, brothers
and sisters, aunts and uncles watch and listen to the children. During the course
the children experience the adventure of presentation six times, and the progress
on how to conquer the huge stage is enormous. The firs