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Rezumat: Continutul educatiei in societatea postmodernda constituie o resursd strategi-
ca a dezvoltarii umane durabile, intr-un spatiu si timp determinat din punct de vedere isto-
ric, cultural, social-economic etc. Reforma educationald, avind la baza abordarea curricu-
lara, implica transformari radicale inclusiv pe planul educatiei artistice, aceasta constituind
,,0 premisa indispensabila a formdrii unei personalitati culte, cu inalte aspiratii morale si
spirituale” [Conceptia Educatiei muzicale].

Valorificarea conceptuala a mediului muzical extragcolar va favoriza preocuparea do-
meniului de educatie muzicald, in sensul in care acesta va asigura o continuitate productiva
prin urmdrirea unei evolutii si succesiuni din perspectiva teleologica a procesului de
afirmare independenta in corelare cu mediul muzical.

Cuvinte-cheie: educatie muzicald continuda, mediu muzical extrascolar, context muzi-

cal, cunoastere muzicald independentd.

The current reforms concerning
educational systems from all the
countries denote an adjustment of dif-
ferent levels and types of education as
well as a continuous accomplishment
in time and space trying to transform
the terminal points of education in
openings to lifelong learning and to
self-education.

The Romanian psychologist M.
Stefan asserts: ,,All education derives
from the experience of child social si-
tuation” [6, p. 63], educational envi-
ronment representing all the condi-
tions under which the educational
action develops. In the theory of
psychological functions development,
the great Russian teacher L. Vigotskii
notices: ,,... any function in the
child’s culture development manifests
its double appearance, initially — in
the social sphere, then in the psycho-
logical one; first — in the society as an

interpsychological factor, later — inside
the child as an intrapsychological
category” [5, p. 127].

In the field of pedagogy, this
configuration of the factors existing in
the development of an educational act
is educational (educative, pedagogi-
cal) environment. The concept was
defined by the Romanian researcher
D. Todoran as ,,a structural and func-
tional complex of forces (,,subjective”
and ,,objective”) which determines
the human spiritual growth and deve-
lopment” [8, p. 112].

Since the society is in a permanent
change, generating new requirements
towards the education, it means that the
man at his turn must be continuously
as a receptor of the educational action,
especially in relation to musical phe-
nomenon which is educational by
itself, but its sphere of coverage
extends to the entire life [5, p. 83].




The content of education has a
larger sphere than the contents of the
educational process, the last one being
represented only by the suggested and
organized by school values. The edu-
cation includes values which pupils
assimilate by methods and means less
systemized than the educational ones,
outside the school.

The up-to-date vision on European
education treats the notion of artistic
(musical) education as an individual
continuous process of personality spiri-
tual self-realization by multiple forms
of contact with the fine arts these being
ways of reflecting the universe in
which the person is retrieved as a com-
ponent, musical culture representing the
core of personality culture in general.

School curriculum in music edu-
cation is an adjusting document, with
a purpose to circumscribe the sequence
of musical-educational standards, mu-
sical competencies as well as other
ways of their integration in everyday
situations to which structure the
school aspires by all its educational-
musical steps.

Thus, music education/by music,
as a supremely form of moral, aesthe-
tic, spiritual etc. education extends
expressly over school areas creating
the context of a continuous music
education.

In the classification made by
UNESCO [1, p. 51], the education
appears in three fundamental aspects:
formal music education, non-formal
music education and informal music
education.

Formal music education is a
period of intensive musical activity
pursuing preponderantly the deve-
lopment of pupils’ musical culture.
This type of music education includes
the totality of musical-educational

actions performed consciously and
organized in schools of an organized
educational system.

The objectives and the content of
formal music education are stipulated
in school documents scheduled on
general-semestral topics, levels and
years of study, fact that facilitates the
conscious guiding of a vast musical
culture development in a methodical
organized context (curriculum, guide-
books, textbooks, technical aids,
specific music education strategies
etc.), according to the requirements of
the ideal music education in school.

Formal music education is a pro-
cess which limits exclusively to school
years and which is more than an in-
troduction to musical culture field and
an initial training for a music education
that will extend over the entire life.

Non-formal music education
designates a reality less formalized,
but which also has forming effects.
As it results from the content analysis,
ways and forms of organization
(active forms — general school choir,
orchestra of musical instruments for
children etc.; passive forms — musical
meetings with interpreters and com-
posers, musical excursions etc.), the
relation between non-formal music
education and formal music education
is defined as a complementary one.

Non-formal music education sup-
poses the totality of extracurricular
musical-educational actions which de-
velops under organized special condi-
tions. Their mission is to complete and
fill formal music education by forms
special established in order to enrich
the musical culture level, to practice
and to improve different availabilities
and individual musical competencies.

The main institutions where is
achieved this type of music education,




are the houses of culture, theatres,
clubs, community centres, public
libraries etc.

By its nature and specific, non-
formal music education certifies its
properties among which are the great
variety of musical forms and contents,
differentiation of music activities,
forms of organization etc. It is about
doing music education under better
and more varying conditions, through
the same formative influences, but
from the perspective of pluri- and
interdisciplinarity taking into account
the disciplines’ interference of the
artistic field.

We want to mention that both
formal music education as well as the
non-formal one, are forms of syste-
matic school activities that develop in
a planned and organized way being
guided by a professional staff in this
field.

Besides these two forms of
school music education, it is required
the third one — informal music
education. This form, compared with
the first two — formal and non-formal
— is less advantageous. It occurs
because of its quality difference.
Between music in the classroom and
music outside it, between musical
environment developed in the context
of music education lesson and the
extracurricular one, there are almost
contradictory.

These factors are a reason for
which informal music education can
not be the substance and the
fundamental basis of music education,
but without ignoring the value of its
content as well as the extension over
the limits of formal education, certi-
fied by its existence all lifelong.

Thus, informal music education
expresses the spontaneous and conti-

nuous character of education, which
means completely free of any formali-
zation. It represents individual inde-
pendent musical experiences, expe-
riences acquired in a casual way.
Informal education signifies the vital
environment and the social ambience
in which the individual is. In this
hypostasis he acquires information,
internalizes models of moral beha-
viour, adopts attitudes, responds to
different requests and enriches his
spiritual horizon.

Pupil’s music culture will be
defined only by a close correlation of
school music environment and the
extracurricular one, its level being
directly proportional to the quality of
integrity and achievement in a conti-
nuous spirit of these two parts.

Pursuing the specific of these
two types of activities, we conclude:

« both school and extracurricular
activities are aimed at the
harmonious development of the
personality;

 school activities give priority to
those extracurricular because the
personality initiation in social
environment is voluntary and its
tendency to self-realization is
expressed more efficiently.

Thus, the aim of music education
requires moment and perspective
musical training of subjects, report of
music education to the context in
which they develop, being its basic
condition. Musical activity and musi-
cal environment are two inseparable
parts. Musical environment/context
facilitates the development of music
culture and vice versa, music culture
as a component part of spiritual culture
will exceed school limits and will
confirm the necessity of foundation of
musical-cultural context.




Extracurricular music context
highlights the existence of three
dimensions of pupils’ independent
music activities:

« decontextualization and
adjustment of music experience
to extracurricular conditions;

+ augmentation of the independent
musical activities complexity in
order to implement diverse music
competencies;

+ estimation of their own perfor-
mances and/or difficulties in
independent music cognition.
The basic form of school

instructive-educative work is music
education lesson. But time for this
activity is limited representing a ratio
of 1 to 23 of the 24 hours of the day.
Besides it, the interval that separates
music education lessons does not
always allow to maintain the conti-
nuity between them. If we make a
comparative analysis, the extension of
music studied during music education
lesson and music coexisting outside it,
we will notice that the second one is
wider and more diverse, both being in
agreement, in disagreement and even
sometimes in contradiction.

In the field of music education
the main problem is — the effects and
the consequences of musical envi-
ronment where pupils live in, problem
that can be solved only if the lesson
left in child’s soul unforgettable im-
pressions, traces that cannot be easily
erased. Music education lesson is cen-
tral focus of creating those stimulants.
However, outside the school walls,
pupils plunge into a controversial
music dimension which they are obli-
ged to know independently, without
adviser consuming mostly low quality
music, a music that influence in an

inadequate way the consciousness and
the musical liking.

Music education is focused on
developing creative personality of
pupils. From the pedagogical point of
view, it does not mean to force the
child to be a ,little genius”, but to
develop his creative personality in the
context of his integration in social
life. Pupil’s initiation in the meanings
of universal music requires effort.
Being directed from educational
aspect, the effort is transfigured into
enjoyment, pleasure, positive expe-
rience which argues for a way of
pupils’ self-education in terms of his
lively, active and original participa-
tion to his own development/training.
Unlike the lesson, where the connection
with music is ,,guided”, aesthetic edu-
cation situations by the independent,
individual action (individual study,
doing homework etc.) penetrates
deeply each pupil’s interior not only
at an accompanying life level, but also
as an indispensable component of life.

Listening to the music that sur-
rounds him daily, the child will
,,search” to discover, individually, those
things that were discussed during the
lesson. Therefore, during the lesson,
children will distinguish the close
organic correlation of studied music
with life. It implies work, daily exer-
cise, an evolution equivalent to that
which forms musicians. By music
existing outside the music education
lesson, at any age, in any circumstan-
ces pupils will feel emotions, many
new meanings of life values as well as
the values of their own.

Music education lesson must
open to susceptible musical contents
in order to be assimilated by pupils,
inclusively outside it, forming com-
petencies at pupils and establishing




clear criteria of pursuance, selection
and experience of extracurricular
music values (Figure 1):
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Figure 1. Stages of music culture
manifestation

Independent and individual fee-
ling of music outside music education
lesson that completes, fills and deve-
lops general music culture, is de-
signed to build up a new pupil’s atti-
tude for which the relation with music
will not be an occasional one, but will
achieve the statute of indispensable
pupil’s spiritual culture practices.

The extension of student's auto-
nomy in the acoustic environment
outside the lesson is expressed by the
growth of its independence to perceive
the music. Teaching students to de-
code the acoustic message of the uni-
verse means to build-up knowledge,
competences, acquirements and tech-
niques skills and musical creativity
(abilities), associated with inherent
reasons — of necessity and existence
by music.

For that purpose, Filimon Turcu
mentions that “the necessities cause
different human emotional states, and

only due to these activities they can
be perceived as a necessity” [2, p.
126]. V. S. Merlin points out that “the
necessity — gets the motivator nature
unless it induces to action” [2, p. 82].

We get a list of well-known
names from specialty sources, which
defines the orientation, the initiation
and the adjustment of the musical
activities as a system of reasons that
interacts and cooperates, further it is
manifested in tendencies, interests,
aims etc. (I. Gagim, G. Balan, A.
Motora-lonescu, V. Vasile etc).

Thus, Emil Stan reflects in his
works, the subjective and personal
perception of the objective surroun-
ding reality, generating a certain mea-
ning to the personal image. It results
that: “The meaning, the attitude, the
position come to light not directly
from the content/appearance, but from
the relation between the action moti-
vation and its direct result....The mo-
tivations, the necessities, the aware-
ness purpose, ....the humanity speci-
fic qualities are formed during the
entire life”.

The motivation problem in the
pedagogical musical sphere was
treated for the first time by the educa-
tionalist D. B. Percic, by the end of
‘60 [5, p. 128]. He valorizes the indis-
pensability of psychological necessi-
ties in order to accomplish different
musical activities, as well as the
importance of the musical pheno-
menon as a first-line factor in creation
/ development of an upward spiritual
culture. At its turn — the necessity
which appears as a reason of a
standing contact with the music requi-
res different forms and means of
psychological satisfaction through
music. It can be musical listening,
concerts, meetings with favorite
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singers, participation in organization

of different musical events etc.

Pupil’s extracurricular music acti-
vity is the assimilating activity of the
musical cultural values, which are con-
sidered by the school the efficient ones
in human high esthetic culture for-
ming. The purpose of these efforts fo-
cuses on the insurance of the functio-
nal stability of these two periods.
Pupil’s musical experience, regarding
motivation structures as personality
units, subordinates the selection and
integration process of the existing
musical values. The equilibration and
adaptation process of pupil to the
musical and cultural external influen-
ces will gradually become a function/
necessity of these motivation states.

The principles that substantiate the
process of educational leading through
the perspective of musical-artistically
reasons to pupils are the following:

a. the awareness of the musical
environment, where the pupil
lives/will live;

b. the development of the basic
musical activities in school,

c. the achievement of the musical
culture values and standards in
the school period.

The consequences of applying
these principles (in analyzing the stu-
dent perception of the musical envi-
ronment) are decisive as methodo-
logical value.

The extracurricular music moti-
vation activity turns the pupil from a
simple receiver/customer of external
music influences into an active and
selected subject, with an own interior
determinism in choosing and relea-
sing adequate music attitudes.

Having an own motivation
structure, the pupil will establish a
double relation towards the musical
environment: one of independence,
which consists of his capacity of
react/perceive only the high quality
music, the educative one and the
other, of dependence, which consists
in satisfying psycho-spiritual state of
necessity for musical phenomenon. In
this context, the teacher of music
Education is the main factor who will
pursue the progressive dynamics in
forming/ developing pupil’s music
culture and will guide in this di-
rection, the music education deve-
lopment in extracurricular conditions
as well as pupil’s training for a
continuous music education.
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